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A PROPOSAL FOR 
ALTERNATIVE EDUCATION PROGRAMME 
SUBMITTED BY TIMBAKTU COLLECTIVE TO ASHA. 
 2002 TO 2005


1.  	INTRODUCTION :

Timbaktu Collective is a registered voluntary organisation established in 1990. Its field office is located at Chennekothapalli village of Anantapur district, A. P. 46 Kms south of Anantapur and 160 Kms north of Bangalore on the Bangalore-Hyderabad National highway No. 7.  A description of the organisation and its functioning maybe found in Annexure 1.


2.	AREA OF OPERATION

Anantapur district, part of the Rayalaseema belt of Andhra Pradesh, is the second most drought-affected district in India and comes under a massive rain shadow area. Though the area had quite a large and a dense forest cover, it now has only a few bush forests and is almost completely devoid of any green cover.  There is also evidence of heavy sand casting in a few places pointing towards desertification. Till a few years ago this area used to be notified as Semi-Arid. Now it is notified as an ARID zone.
 
The Timbaktu Collective works in the villages of Chennekothapalli, Roddam and Ramagiri Mandals of Anantapur district. The Collective aims at organising the rural poor (the common people - especially the women, children, agricultural labourers and the marginalised peasants), who are the most immediately affected by environmental degeneration, to protect our fragile environment while at the same time build for themselves a sustainable, decentralised and people oriented lifestyle, agriculture, health, education, shelter, food, rituals and other practices.



3.		THE VISION OF TIMBAKTU COLLECTIVE :


The Timbaktu Collective is working towards a Society that is a network of autonomous local Communities. 
- Communities in which people - Women and Men, Children and Adults, relate to each other equitably and  harmoniously in Celebration of Life; 
- Communities that are able to deal with the external socio-economic, eco-political, and techno-cultural environment with dignity, self-respect, and knowledge rooted in native wisdom, traditional industry, crafts and arts; 
- Communities with equitable access to and control over local natural resources, especially common lands, that are maintained with sustainable and ecological practices - especially regeneration, diversity, etc; and 
- Communities that have developed their own socio-economic legal systems based on the principles of Regeneration, Rejuvenation, and Revitalisation.  
A system of Rural Economy based on sustainable agricultural practices with integrated and sustainable industries based primarily on local produce and local materials, local production and local markets. 
- A system that sustains and enhances the diversity of local resources; 
- A system that generates surpluses within the community and equitably within households, especially with women and children.

A socio-cultural system that enables every child to have the opportunity to develope and grow to his or her fullest potential, with enjoyment and dignity; 

A system that enables all sections of the community to Celebrate Life and the natural cycles of Life in a meaningful and joyous manner.


3. 		MAIN ACTIVITIES:

The main activities of the Collective are:

·	Organising the common people to protect, take responsibility of and manage their natural resources and village development;
·	Organising and Empowering women by means of setting up an Alternative Banking system, learning to read and write, talk about issues that pertain to women and their problems in particular; and 
·	Creation of spaces for children to help children experience their childhood by means of alternative learning systems.

All these  with the hope that they can be of inspiration to others. 



4. 		Education programme of the Collective:

Over the years the above work has centred around four work groups – Panchavati, Adisakthi, Pacchari and Chiguru. Of these the Chiguru Working Group focus on working with the disadvantaged children from maginalised families. 

The work with Children started as an experiment in order to find spaces for children of disadvantaged families in nearby villages. The focus being on arriving at an Alternative Learning methodology. A brief explanation maybe found in Annexure 2. Given below are the basic details of the 5 learning centres that are being run by Chiguru.

Prakruthi Badi /the Nature School, was set up, in November 1992, at Chennekothapalli  village with 15 children - It now has 101 children.

Timbaktu Badi/ the Timbaktu (residential) School, was set up in July1994,atTimbaktu for 20 children - It now has 35 children.

Vennella Badi /the Moonlight School,  was set up, in July 1994,  at Hariyancheruvu   village for 40 children - It now has 45 children.

Chinna Badi / the Small School,  was set up,  in July 1994,at Chinnappapeta village for 20 children - It now has 35 children.

Shyapuram Badi was set up in early 2000 with 45 children.


4.1. 	Mission of the Chiguru Working Group

v	To create a joyful and meaningful educational experience for children of rural disadvantaged families through setting up of Alternative Learning Centres (ALC), with special emphasis on the girl child; 

v	To revive and enhance the relevant traditional arts and crafts by inculcating these in the curriculum of the ALC’s;

v	To generally enhance the traditional, social and cultural experiences of all the children in the villages.

v	To involve the parents and the community in the activities of the ALC’s.


4.2.     Objectives  2002 - 2005

v	To  work intensively  with  300  children  from  disadvantaged families in providing quality education   through alternative means in a fearless and joyful manner.

v	To  reach out to  other sections of  children  belonging to disadvantaged families e.g. children involved in weaving, agricultural labour, animal husbandry, housework, etc

v	To create a data-base  on  the  status of  the  children of  Chennekothapalli, Roddam and Ramagiri Mandals  regarding their occupation, education, health, disability, etc.

v	To create a resource centre for children, teachers, educationists, NGOs, etc. for disseminating ideas on alternative education.

v	To influence government policies on education and child rights.

v	To associate and network with other attempts at alternative education, with  child rights groups and such activities.





Proposed Activities:

The proposed activities are
v	Continuation of the learning centres
v	Resource centre
v	Balala Sanghas 
v	Children's camps
v	Study & Networking
v	Infrastructure development


4.3.1. 	Continuation of the learning centres

The existing  alternative learning centres are to be continued with 300 children.

Sub-activities under this are good literacy sessions with focus on concepts and starting from what the child already knows, using games, songs, etc. Crafts and skills related activities like vegetable gardening, nursery raising, vermi composting, carpentry, weaving, spinning, tailoring, embroidery, clay modelling, drawing and painting, book binding, envelopes and greeting card making, origami,  mesh work,  bamboo craft work,  making science kits,  toy making,  seed collection, ornament making,  learning musical instruments and folk songs and dances .

By providing good Nutrition - including vegetables, greens and fruits it is expected that the children will improve their physical and mental growth, and develop learning capacity.

Games, both outdoor and Indoor. A variety of games will be undertaken including Volleyball, Football, Throw ball, Kabaddy, Khoko, Caram Board, and Chess to improve the health and stamina of the children and also to improve the interactive skills of the children

In addition to this Parents meetings will be held only monthly basics for all the centres to improve the participation of the parents.


Resource centre

A resource centre for children, teachers’ education’s and NGOs will be initiated for the dissemination of information and ideas the Collective has gained in alternative education.


Balala Sanghas

It is important to train children to become proactive and take special interest in village matters that affect them. The Collective maintains that for children to actively participate in social work, sramadana, community dancing and singing at an young age will make them responsible citizens. To this end Balala Sanghas will be initiated in 10 villages. Approximately 300 children will be brought this umbrella and together they will be engaged in various activities.


Childrens camps

Camps will be conducted with about 100 children from Weaver, Agriculture labourer, and House 
work families.  This will include children who go to Government schools and those who do not go to any school. These Camps will focus on helping the children with their literacy and mathematical skills while having fun doing painting, clay work, mask making, origami, folk arts, science labs etc.


4.3.5.    Study and Networking

Undertaking a study on the status of children in the Mandal by means of house to house survey will give a good understanding on this status of the children of the area including their literacy skills, occupation, health and disability..

Networking will be undertaken to associate with other attempts at alternative education as well as Child Rights groups with the purpose of furthering the values and ideas of the programme. Dialogue will also be taken up with concerned Government departments and schools with the purpose of lobbying in the area of policies.


4.3.6.  	Infrastructure Development

The Collective started the learning centre in Timbaktu in 1994 with 15 children. The academic sessions used to be held in the training centre of the Collective with a little ramshackle hut that used to serve as a kitchen and dinning space. For sleeping another little hut was built with whatever little money was available. We ran the school like that for about a year.

Slowly 3 larger huts were built (still temporary in character but definitely more pleasant) along with a small kitchen. This served as the dormitory, school, teacher's quarters, play space, dining space etc. Now we still have the 3 huts which are used as dormitories, as teacher's quarters and store room. We have built 1 big class room space which also houses a small library and seed store, we also have 10 nice toilets and one very temporary space that is used for academics (under a tree). A largish open air stage has been built and a small playground has been developed.

All this with support from first NEG, then ASHA then TdH and then again ASHA. Ofcourse we have received small donations from individuals and this has also helped us go a long way. We have also been able to do all this with a lot of voluntary labour from the children, teachers and the other full time cadre of the Collective. There is a common kitchen and dinning space now in Timbaktu where everybody, including the children, eat.

Temporary and low cost structures take a lot of looking after and regular financial input. The original 3 huts are now about 7 years old. We have been spending a lot of money and energy to keep them going. The children have grown up (Now we have classes till Std 8) and we can no more keep the older boys and girls together in the dorms. Number of children has doubled. Number of teachers have doubled. Its just too cramped. There many more training programmes being conducted at Timbaktu for the other programmes of the Collective, so the kitchen cum dining space is overburdened. Dishing out food for 100 to 150 people everyday can get quite tiresome. We are holding regular camps for other children. Taking all this into account we have now decided that it is time to go in for more permanent structures and bigger spaces.

After having done quite a lot of house construction, we now have a fair understanding about what kind of costs are involved for this. It is planned to build structures @ Rs. 200 per sq ft and remove the 3 old structures and rebuild. Space for dorms, and quarters for the teachers, and space for housing the  children who come for the camps will be required in addition to the space for and teachers who come to get trained. We need Bathrooms (the children now bathe in the open and it can get very cold here). We need to build a kitchen and dining space for the school. This will serve a space for teaching children Home sciences too. We need to build a space for Workshops and Skill centres. We also need to invest in more playground space.



10. REPORTING

At the end of every financial year, annual Audited Accounts certified by a Chartered Accountant will be submitted.  These will include an Audit Report, Balance Sheet, Income & Expenditure statement, and Receipts & Payments statement.

Chiguru with support from Sruthi will prepare critical and reflective narrative reports once every 6 months.  This exercise will be co-ordinated with an emphasis on process documentation.  Along with the half-yearly Finance Statements, these half yearly Progress Reports will serve to keep the donor, as well as our friends and partners, abreast with the developments at Timbaktu in a totally open and transparent manner.



11.	MONITORING 

The Programme will be self-monitored by the Chiguru Working Group during their weekly meetings. 
The writing of critical and reflective Progress Reports will automatically instil the habit of “quiet and unsparing reflection.”

Additionally the Chiguru working group will have the overall responsibility, which also includes monitoring on a continuous basis.



Annexure 1.

Timbaktu Collective – The Organisation 


1. 	General Functioning: 

The main activities of the Collective are Ecorestoration, Alternative Banking, Alternative Education and Organisation and Empowerment of the rural Youth and Panchayats. 

The Ecorestoration work deals with Regeneration, Revitalisation and Management of Village Commons and Natural Resources - 7700 acres of wastelands are now being regenerated into a forest, two tanks are being desilted, 4000 acres of agricultural land are being revitalised among other things. 

The Alternative Banking work involves organisation of rural poor women. There are nearly 3000 women who are part of the thrift groups which have been federated under three Mutually Aided Co-operative Societies - the Adisakthi Mutually Aided Thrift Co-operative Society (AMATCS), the Anantha Sakthi Mutually Aided Thrift Co-operative Society (ASMATCS) and the Mahila Sakthi Mutually Aided Thrift Co-operative Society (MSMATS). 

The Alternative Education work involves running of 3 Day, 1 Residential and 1 Evening learning centres while conducting Camps and creating spaces for children.
 
All this work is carried out by 4 working groups namely Adisakthi, Pacchari, Chiguru and Panchvati. The Administration and Financial management support to these Working Groups is given by the Sruti Working Group. 

All decisions concerning the day to day operations of the activities are taken up in  the regular meetings of the Working Groups which are held weekly or fortnightly, along with Programme planning, reporting, monitoring and Financial monitoring. For matters that do not come within the scope of these meetings, there is a different forum called the “Steering Committee” which comprises of the leaders of the Working Groups. This committee meets on a fortnightly basis. All the full time functionaries of the Collective, known as “the Panchayathi”, meet once a month. This deals with planning for any programme that needs to be done jointly by all the working groups, sharing of the monthly reports of all the working groups, decisions that need to be taken together with all members and introduction to any one subject related to development. All matters concerning  policy are taken up and decided by the  “Managing Committee” which meets once in three months. The “Annual General Body” Meeting is held once a year after the Statutory audit has been completed.


2. 	Planning and Monitoring.

Planning and monitoring of programmes take place at various levels. This includes the CBO’s, the Working groups, the Steering Committee and the Panchayathi. Financial Monitoring is also done at these levels.  For evaluations, external evaluators are invited. Though the overall responsibility of financial management rests with SRUTHI working group, by and large the responsibility of Financial Management is decentralised.  Financial monitoring is done on a monthly basis.  Based on the sanctioned annual budget, monthly budgets are prepared by the Working group and submitted to the SRUTI office.  This monthly budget also denotes date wise cash requirements. After this budget is authorised by the Program Coordinator and Programme Director, the SRUTI Office makes payments to the Working group.  Each Working Group has one person who is trained to manage the monthly accounts of the group.  All the bills are submitted to SRUTI Office, which in turn gives back to the working group  accounts statement for the concerned month for discussions in the Working group meetings.  An external Financial Consultant conduct’s internal audit of all accounts of the Collective on a monthly basis.  The accounts are computerised.  The annual Statutory Audit is conducted by an external auditor who also give suggestions for improvements where ever required.


3. 		Structure


The Society of Timbaktu Collective
[7 Member General Body meets once a year]


Managing Committee
 [5 Members meet quarterly]

The Steering Committee
[8 Members meet every fortnight]

Working Groups

1
2
3
4
Education 
Empowerment of Women, Eco restoration, and Panchayathi Raj 
Eco-restoration Programme, Empowerment of Women, Panchayats and Youth
Resource Centre /   Co-ordination Office
Chiguru
(19 members)
[meets weekly]
Adisakthi
(15 members)
[meets fortnightly]
Pachhari
(14 members)
[meets fortnightly]
Sruti
(7 members)
[meets weekly]


Panchavati
(4 members)
[meets weekly]




The Timbaktu Panchayati: All full time functionaries
[Meets monthly]


4. 	Governing Body/Managing Committee

The composition of the Timbaktu Governing Body is as follows:


Sl.No.	Name				Designation		Occupation


1.	Ms. Mary Vattamattam		Chairperson		Development Worker

2.	Mr. C.K. Ganguly			Secretary		Development Worker

3.	Mr. John D’Souza			Treasurer		Development Worker

4.	Mr. B. Venkatesh			Member		Development Worker

5.	Ms. Mahnoor Yar Khan		Member		Development Worker


Annexure 2

THE NEED FOR ALTERNATIVE EDUCATION FOR CHILDREN

The social environment as well as past experiences reflect the necessity for a re-orientation of human potential especially the aspect of investment in the child, which primarily means a child-centred approach in the process of development, as they are the future.  It would also mean rooting the aspect of self-determination in the consciousness of the people, especially children.  Self-determination not as a right but more in terms of an aspect intrinsic to their existence.  The political will of the community has to be summoned to transcend conventional ideas about children. The more the poor and their children are encouraged to initiate, manage and monitor their own understanding of situations, the deeper will be the impact on community growth.  The child at present grows up as an ‘exploitable commodity’ alienated from her/his human potential. The continuation and dominance of feudal relations at work, the marginalisation of the poor, the political agendas which maintain the social order and create divisive forces among people at various stages has always ignored or pushed the disadvantaged, more so their children, into the fringes of society.
Schooling is a fundamental ingredient in the eradication of child-labour.  Almost all strategies of development are evolving towards developing and strengthening sustainable institutions like the family and local self governance.  Therefore, it is imperative that the school retains the child and provides a meaningful and joyful learning atmosphere. 

In the existing school infrastructure of the government, children are often humiliated by teachers referring to the child's social condition and reinforcing inferior views about their lives.  They also attribute to the children’s’ caste and class, their inability to learn, be clean, or follow other disciplines of the school.  This discrimination can so deeply affect the child that, even though the child wishes to return to school, she/he is deterred by the fear of being humiliated and losing her/his identity as a person that she/he is trying to establish at that tender age.

Negative reinforcements during childhood can severely impair a person’s ability to develop and integrate herself/himself in mainstream society.  In many such instances, children choose to stay away from school and enter the workforce, preferring strenuous physical work to the humiliation that is meted out to them at school. The school, should be a place free from class and caste distinctions since the rest of the society alienates them in any case.  Positive reinforcement of children must be an important part of the learning process in school, since children are presumably spending quite a bit of their waking hours at school.

Though there is a recognised need for joyful learning and to make schooling an interesting learning experience, there is little effort toward implementing such methods to enable the child to continue education.  Rote learning methods in Government schools, as is the case in all regular schools, may carry through some children in urban middle class homes as there is always additional input from parents with an effort to take the academic concept to an experiential level.  In the villages however, such support is not available from the parents as the children are most often first generation learners scholars. The reality is that children do not understand concepts thrust on them and they need additional input if they have to survive rote learning.  There would be no need for additional inputs if the schools were to provide a joyful learning experience.  It is understood that the confidence of the child to go to school is largely dependent on how much she /he understands what is being taught or intended.  

The children drop out of schools because school is an extremely uninteresting place.  Schools are uninteresting not only in terms of learning but also in terms of the physical environment.  The classrooms are extremely dull.  They are devoid of any furniture, charts, or pictures.  Black boards are not black, and damp and dirty walls show signs of gloom and innate apathy.

Almost all government schools lack the basic necessities of drinking water and sanitation.  The consequence of this deprivation goes much deeper than what is obvious.  It is not uncommon to find children urinating and defecating in and around the school building.  Sometimes it is also the case with teachers.  As usual, girl children and women teachers are affected the most, having little or no privacy at all.  Education, hygiene, sanitation and use of water is fundamental to any developing society.  If there is any place that has to inculcate this as part of living, there is no better place than the school.  Children who excuse themselves during classes either to relieve themselves or to drink water do not return for the day because they have had to go far away.

The education of the child takes place within the family, community and the school.  In the case of children of the disadvantaged families, the parents are mostly employed as daily labourers.  The children are left unattended and lose out on support from their family/community as presumed by middle and upper middle class families.  For instance, providing food for children before and during school hours, water and sanitation conditions, sibling care, lack of space for after school academic work, favourable conditions for children to maintain their books, uniforms, etc. and parents’ ability to help children in academic and other matters related to school.  It is also known that facilities that may be there in the villages such as toilets and water, may not be effectively used or maintained, since many do not have the experience of doing so.  This is where the school should take the initiative to educate the children about altering prevalent practices that inhibit their development. This is where the Timbaktu Learning centres have a definite and serious role to play.

The Collective now can confidently state that the experimental stage has passed and the Education programme is poised for a take off. It cannot claim to know all the answers but strongly believes that learning is an ongoing process. And the indicators drawn up during the earlier phases will undergo constant revision.  The Collective is now in a position to project the work and activities for the next 3 to 5 years.  19 committed team members make up the Chiguru working group. It has a sense of ownership instilled, thereby the transformation to make it independent and autonomous is a definite possibility in the near future.



